




A teacher uses FBT to infer a possible function when they reflect on what tends to happen just 

before and what tends to happen happens just after the unexpected behavior. Does the unexpected 

behavior occur after the teacher signals a transition or specific activity? Immediately following the 

behavior, is the student sent from the room or do other students laugh at the behavior? While it is 

possible to infer antecedent conditions and function from just one behavior event, it may require 

multiple observations before an accurate inference can be made. For example, think of a student 

who is disruptive during algebra class, and consequently sent to the office. Removal from class may 

remove the student from algebra (function: avoid activity), or it may remove the student from a 

teacher with whom the student has a poor relationship (function: avoid adult attention). These are 

two very different functions and suggest two very different strategies. Looking at patterns of 

behavior over time, including antecedent conditions in which the unexpected behavior does not 

occur, can lead to a more accurate inference, and more targeted and effective differentiation. 

FBT is intended to be very informal, although it may be helpful to jot down the antecedent, 

behavior and consequences for several behavior events. In addition, until the teacher becomes 

fluent in FBT, it may be helpful to write a summary statement. A summary statement can be used 

to predict future behavior, and therefore can be used to identify strategies to prevent future 

behavior. 

A process that results in a more accurate inference than FBT is an informal, simple FBA. A simple 

FBA, such as the FACTS parts A and B, bases the inference of function on more information than 

the classroom observations involved in FBT. It also takes more time and the coordination of more 

staff members and is therefore reserved for students who may benefit from more intensive tier 2 

and tier 3 support, but who have not been identified as possibly having a disability. An informal, 

simple FBA involves gathering and reviewing three main sources of information: a student records 

review; staff, student, and family interviews, and a context analysis. Both the student records 

review and the interviews provide information about student strengths and weaknesses, which can 

provide clues as to the possible function driving the behavior. The interviews and context analysis 

can help the team to determine the environmental conditions under which the unexpected 

behavior does and does not occur, which can provide additional clues as to both the antecedent 

conditions and the possible function of behavior. Once the team is confident that they have 

inferred the correct function of behavior, they can write up a summary statement that includes the 

antecedent conditions under which the unexpected behavior is likely to occur, the unexpected 

behavior, the usual consequence, and the inferred function. This information can be used to match 

the student to a tier 2 intervention. 

Finally, if it is determined that the student might benefit from more intensive tier 3 support, the team may 

want to confirm their summary statement with behavior observations in the student's natu ra I habitat (i.e., 

the classroom environment where the unexpected behavior tends to occur). 

You can find more information about FBT and informal, simple FBAs from your regional consultant, by 

consulting the Tier 2 andTier 3 workbooks and the resources pages of the MO SW-PBS Website, or in the 

MO SW-PBS Handbook. 
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REGISTER NOW 

N/A 
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Role In Special 
Education 

Required for evaluation 
for special education 
eligibility 

Purpose 

Differentiation at 
Universal level for all 
students 

Select Tier 2 or create 
Tier 3 Intervention 

Identify students for 
eligibility for Special 
Education; Inform 
behavioral component 
of lEP 

Trigger 

Minor or major 
unexpected behaviors 
observed over time 

Meets criteria reference 
from review of existing 
data for Tier 2 or Tier 3 
Intervention; Nominated 
by staff, family or 
student; Identified by 
Universal Screener for 
behavior 

Concern is expressed 
that the student may 
have a disability 

Famlly Engagement 

Family notification of 
standard operating 
procedures at the 
beginning of the year 
and when concern 
arises preferred. 

Family engagement is 
preferred, but not 
required. 

Family notification of 
standard operating 
procedures at the 
beginning of the year 
and when concern 
arises preferred. 

Family engagement is 
preferred! but not 
required. 

Family permission and 
involvement is required 
bylaw. 

Process 

Renect on Antecedents, 
Behavior, and 
Consequences over 
time to infer possible 
function 

Review existing data 
and interviews; develop 
inference; confirm 
inference through 
observation 

Form hypothesis and 
test under different 
environmental 
conditions 








